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ABSTRACT - Inspired to increase Bahagian Teknologi Pendidikan (BTP) educational-web 
TV programmes in promoting literacy for life, this project combines expertise from 
education, computing and multimedia to help promote fun learning lessons and learning 
tools that place affective mediation as core.  The overall objectives of the project are divided 
into two parts: firstly, to provide guidelines and rubrics on designing and developing 
resources for BTP and secondly, to produce samples of lessons and learning tools based 
on affective mediation. To achieve the first objective, two trainings on the guidelines and 
rubrics were provided to significant personnel in BTP that are directly involved in the 
production of BTP programmes.  An initial training was done at BTP during the first year of 
the project and a second training (sustainable training) were done in the final year as a form 
of getting feedback from the community on the use of rubrics and guidelines. The first 
training was conducted by the interns whilst the second training was done in a team effort 
among academia and interns. The trainings enabled the BTP officers to become aware of 
the significance of their role in promoting and producing samples of good teaching and 
meaningful learning.  The second objective was achieved through the analysis made on 8 
lessons produced by BTP. It was found that all the lessons produced by BTP adhered to 
most of the guidelines and rubrics and coincidentally were deemed as lessons that 
exemplify best practices of literacy (Malay, English Language and Mathematics) lessons 
from rural, urban, affluent as well as disadvantaged contexts. The tangible outcomes of this 
project yielded three trajectories: the community (BTP), the society (teachers and students) 
and the academia. Positive changes not only can be derived directly from BTP officers 
through their reflection as a result of the training especially with one (the last author) 
enrolling to pursue a postgraduate study but also from some of the teachers who were 
involved as well as pupils’ performances which yielded a ripple effect of the project. As for 
the academia, developing a technological tool as part of the project for a disadvantaged 
suburban school to promote English literacy, also won recognition during an international 
exhibition.  
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Bahagian Teknologi Penerbitan (BTP) has various learning 
materials/learning objects in EDUWEBTV that can be utilized for educational 
purposes.  BTP is entrusted to provide a great number of resources in the form of 
EDUWEBTV programmes annually.  Finding resources to meet BTP’s target to 
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produce these programmes is demanding. Further, these learning materials are 
developed for general usage i.e. for all users (teachers and learners regardless of 
their knowledge background or learning capabilities are presented with the same 
learning materials/learning objects). Less-able learners may require different 
approaches to learn. For example, less-able learners may not prefer to be involved 
in literacy activities that use traditional ways of learning.  They may become more 
engaged through educational programs or applications that incorporate affective 
mediation (Fauziah Abdul Rahim, Philip Hood & Do Coyle, 2009; Santos, 
Rodriguez-Ascaso, Boticario, Salmeron-Majadas, Quiros & Cabestrero, 2013; 
Cearreta, Lopez, Fajardo & Garay, 2006). Teachers, on the other hand, may also 
need to be given the opportunity to see other effective practices in order to 
stimulate their creativity when providing instructions.  Hence there is a need for BTP 
to provide an alternative learning platform that includes affective mediation for these 
groups of learners and their teachers. 
 
 
DESCRIPTION OF THE PROJECT 
 
BTP is lacking of programmes in EDUWEBTV that affectively mediate 
understanding among learners, especially among the less-able ones.  The Literacy 
for Life project intends to integrate technologies and knowledge of the academia for 
the benefit of the community.  This is achieved by providing guidelines and rubrics 
on designing and developing resources for BTP in utilizing the function of 
EDUWEBTV through affective mediation.  These guidelines and rubrics, which are 
based on relevant theories and principles, are provided by the academia to 
community. The community (BTP) would then use these guidelines and rubrics and 
share it with stakeholders (teachers) to provide better learning and teaching 
approaches for lifelong learning. The ripple effect of this knowledge transfer 
programme is between stakeholders and the community at large i.e. teachers and 
students. 
 
The academic faculty members come from diverse background and 
discipline which include education, multimedia technology and computing.  The 
multidisciplinary team collaborates to impart their knowledge through the graduate 
interns.  In total there are eight (8) graduate interns involved in this project, of which 
five have completed their studies, two are currently enrolled in Masters 
programmes and one writing up her final dissertation.    The postgraduate interns 
have different scope of task in this project, which include facilitating and monitoring 
the training for BTP, monitoring the technological use for learning on-site and 
facilitating and monitoring process of preparing teachers and pupils before during 
and after recording. 
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Figure 1:  Literacy for Life knowledge transfer program 
   
Thus, as illustrated in Figure 1, the transfer of knowledge between the 
academia to the community is in the form of the training of the use of guidelines and 
rubrics for designing and developing affective mediation based resources whilst the 
reciprocal transfer from the community to the academia through the interns include 
the knowledge of production and other audio and video technological expertise. 
 
The concept of Literacy for Life in this project 
 
In ensuring that Malaysian become a developed nation, requires the need to 
make certain that the people are equipped with the basic literacy skills so that 
lifelong learning can be achieved in order for the individuals to expand their 
capacity to learn (Fauziah Abdul Rahim, 2007).  ‘Literacy’ in this project includes 
learning and understanding of the rudiments of using language (either Bahasa 
Melayu and English), learning and understanding of the rudiments in using numbers 
(also known as numeracy), learning and understanding reading text as well as 
learning and understanding language through the use of technology in various 
context within and outside of school.  Due to administrative reasons and policy 
changes in BTP, this project only involved primary school in Malaysia.  In total there 
were eight recordings from five schools that were related to this project.  These 
schools represented rural, inner city, town and city schools. 
 
 
LITERATURE REVIEW  
  
Affective mediation in teaching and learning (T&L) 
 
Affective mediation is related to affective involvement of mediators when 
intending to enhance the motivation of learners (Fauziah Abdul Rahim, 2007). It can 
be further divided into 3 types:  global/values, use of feedback or praising, informal 
approach. Global/value consist of building confidence, building and gaining trust, 
use of humor, caring, showing warmth, encourage or motivate oneself and 
inculcation of good moral values.  Use of feedback or praising can be divided into 
emotive feedback for providing encouragement, emotive feedback for praise, 
accepting praise and encouragement, emotional peer support, emotional peer 
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support to collaborate, encourage creativity and element of fun. The use of 
feedback or praising and the insertion of the element of fun are also related to 
managing anxiety i.e. reducing anxiety in order to help learners to become more 
engaged in the learning process.  The informal approach develops harmonious 
interpersonal relationship.  However in this project the ‘informal approach’ item is 
omitted when constructing the rubric and guideline as this was more applicable 
when mediating teachers’ understanding of why they need to mediate learner’s 
learning during on-site training. 
 
Benefits of Affective mediation in teaching and learning 
 
Affective mediation is based on a mediated learning model (Fauziah Abdul 
Rahim, 2007) which has its origin from sociocultural theory (Vygotsky, 1981) and 
Al-Ghazali’s propositions on ethics and the roles of teachers and learners.  
Learners, especially less able ones, who are affectively mediated by their teachers 
in literacy as well as numeracy lessons, have shown qualitative change in their 
interest to learn in schools (Fauziah Abdul Rahim, 2007; Fauziah Abdul Rahim, 
Philip Hood & Do Coyle, 2009).  When learners’ understanding are mediated 
affectively by their teachers (and other tools such as a computer programme) they 
become less intimidated and anxious which then helps them to become active in 
the learning process. This phenomenon does not only occur in school context but 
also apparent in other learning contexts for example children in dental surgery 
(Sobihatun Nur Abdul Salam, 2010) and for various types of learners including 
dyslexic children (Husniza Husni, 2010) and among high school students (Sarimah 
Shaik Abdullah, 2005). 
 
The overall objectives of the project are divided into two parts: firstly, to 
provide guidelines and rubrics on designing and developing resources for BTP and 






To achieve the first objective, in this paper, we will be focusing on the two 
training programmes on the use of affective mediation guidelines and rubrics in 
identifying best practices for EDUWEBTV.  The second objective is achievable 
through the analysis of 8 classroom lessons by using the guidelines and rubrics. 
 
To facilitate the process of identifying teaching and learning resources for 
EDUWEBTV design and productions, the academics have introduced affective 
mediation based guidelines.  The guidelines consist of 9 affective mediation items 
which are grouped under “global values” dimension and 5 items that fall under the 
“use of feedback and praising” dimension.  For example, building trust, which is a 
guiding item under global value dimension relates to the mediator displaying effort 
(teacher, etc.) to build trust among the learners as a way to promote active learning.  
Emotive feedback, a guiding item under “use of feedback/praising” dimension 
indicates the mediator’s intensive use of emotive feedback to enhance learning and 
to stimulate emotional responses between the mediator and learner.  Feedbacks 
such as ‘very good’, “excellent”, “I like the way you solve the problem” are some of 
the possible ways to provide emotive feedback.    
  
To facilitate the evaluation of the best practice resources for EDUWEBTV 
productions and the development of storyboards, the academics have transformed 
these guidelines into discrete items in a rubric.  The rubric was a scoring tool that 
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explicitly represents the performance expectations of a resource to facilitate the 
design and development of BTP EDUWEBTV programmes.  The BTP personnel 
were expected to evaluate the resources based on the 4-scale items in the rubric, 
scoring (4) for “very strong” to indicate that the evaluated resource contains a 
specific affective mediation dimension, and (1) for “weak” to indicate a lack of 
specific affective mediation dimension in the resource.   
 
To achieve the first objective of this study, two trainings on the guidelines 
and rubrics were provided to significant personnel in BTP who at the time of the 
intervention were directly involved in the production of BTP programmes.  An initial 
training was done at BTP during the first year of the project.  A two-day workshop 
was co-conducted by EDUWEBTV personnel and the interns who were at the time 
doing their practical project with BTP.  BTP provided training on video production 
and conducted on-site visits to the production set and Outside Broadcast (OB) van 
for the interns. To reciprocate, the interns conducted a workshop to introduce to the 
BTP personnel the affective mediation guidelines and rubrics as tools to facilitate 
the designing and developing of affective mediating tools, such as sample lesson 
plans, learning tools and EDUWEBTV programmes, in their effort to facilitate 
teaching and learning for teachers and learners. However, the introduction of the 
guidelines and rubric were mostly theoretically based as no video-recorded 
affective mediation based lessons were available yet for use in the training.   
 
A second training (sustainability training workshop) was conducted in the 
final year as a form of getting feedback from the community on the use of the rubric 
and guidelines after the initial training. The purpose was to determine the extent 
that the BTP personnel were willing to continue to use the guidelines and rubric in 
their selection of EDUWEBTV programmes after they were introduced to them in 
the first training. This time videos were made available to provide the participants 
with formal practice in the use of the guidelines and rubric.  Ten (10) BTP officers 
attended the half-day workshop. They were all senior members of BTP, some of 
whom were heads for other BTP related TV programmes.  These senior staffs were 
also members of BTP selection committee. They were directly involved in and were 
responsible for selecting and evaluating recordings at the final stage of 
EDUWEBTV production.  
 
The workshop began with a viewing of best practice videos for exemplars 
for each type of affective mediation categories as listed in the guidelines and rubric.  
Following this, the participants were asked to use the guidelines and rubric to rate a 
different video-recorded lesson of a teacher (Teacher F) teaching a class of LINUS 
children on its suitability to be documented for EDUWEBTV programme.  The final 
part of the workshop was spent to reflect on the use of the guidelines and rubric 
and also the video viewing sessions.  The participants were asked to reflect on their 
role in disseminating and applying the knowledge that they have gained from the 
workshop experience.   
 
The second objective of the KTP project, which is to produce samples of 
lessons and learning tools, was achieved through two rounds of analysis of video-
recorded classroom teaching and learning.  The analysis was done based on the 
affective mediation guidelines and rubric to determine whether the teaching and 
learning processes in the video reflect attempts to mediate learning affectively and 
the recording, therefore, suitable for EDUWEBTV production. The first set of 
analysis was carried out on 20 sample videos from the BTP resources.  The second 
set of analysis was done based on 8 sample lessons, which were captured as part 
of the Literacy for Life project.  The videos were analyzed to see which affective 
mediation dimensions were used in the teaching and learning process. Both rounds 
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of analysis were done by graduate interns as part of their training in selecting 
videos for production. 
 
 
RESULTS AND DISCUSSION 
 
Training on the use of affective mediation guidelines and rubric 
 
The main contribution in this project was the use of the rubric for recording 
session. The rubric was able to help BTP and both graduate interns to analyze 
whilst producing interesting video to meet with requirements and the elements of 
Kurikulum Standard Sekolah Rendah (KSSR). The knowledge transfer that 
occurred in this projects through the rubrics and guidelines helped BTP and both 
graduate interns to organize production and enable them to produce quality video 
content. The benefits of the guidelines and rubric have been reported in the first 
KTP report (Fauziah Abdul Rahim, Hafizah Asyrani Sulaiman, Husniza Husni, 
Sobihatun Nur Abdul Salam, Sarimah Shaik Abdullah, & Suras a/l Kanagasabai.  
2013).  To recap, the participants from BTP revealed that the guidelines and rubric 
helped them in producing good programmes and enabled them to plan a production 
that was holistic.  Meanwhile, the graduate interns expressed that the guidelines 
and rubric were easy to use and could facilitate them in coming up with quality 
video.  According to the interns, unlike the guidelines from the Ministry of Education 
which focused mainly on language use and physical appearance of the teacher, the 
affective mediation based guidelines guided recording of activities and told the 
teacher how to get students interested in learning.  
 
The second training which was meant to encourage the sustainability of the 
use of the guidelines and rubric provided the BTP personnel with a formal practice 
of evaluating recorded lessons. The video consisted of a stretch of Teacher F 
before being exposed to affective mediation (pre-treatment), her in-between 
attempts to use affective mediation (within treatment), and her transformed practice 
after she had been trained to apply affective mediation (post-treatment).  Hence the 
video was intended to show the process of change in the teacher’s practice.  
However, as the intervention was done in actual classroom setting without any form 
of control for outliers and extraneous variables, what was captured was natural and 
real of the struggle of a caring teacher in trying to promote learning among LINUS 
children (among whom there were children with learning difficulties, autism, and 
ADHD).  
 
During the reflection section of the workshop, The BTP participants agreed 
that the video showed evidence of affective mediation taking place.  However, they 
raised concerns over the unruly nature of the classroom in the video.  The BTP 
officers felt that the video was not suitable to represent best practice and hence, not 
suitable for production, on the ground that Teacher F appeared unable to control 
autistic children.  The productions that BTP have done prior to the affective 
mediation intervention have only highlighted ideal classroom environments in which 
all that was portrayed was ideal methods being used by ideal teachers with ideal 
(rule obeying) students.  The workshop participants also feared that the video would 
implicate Teacher F as being poorly trained, ineffective and unable to manage her 
classroom.   
 
These concerns were addressed by the academia by way of making the 
participants realize the reality that a large number of teachers face in rural and inner 
city disadvantaged schools.  In the case of Teacher F in the video, it was not only 
Teacher F who could not manage a certain autistic child during her lesson in a 
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class of 25 children; in fact, even the headmistress and a District Education Officer 
(PPD) had difficulty controlling the child when put in their care while BTP filming 
was taking place.  However, the transformation that took place indicated that the 
way to the children’s mind and cognition is through a gentle touch on the affective 
dimension of their being. The video could indeed demonstrate in reality how 
Teacher F, against all odds, could move on from being overwhelmed by children 
who did not want to learn and made troubles to gradually becoming a teacher who 
could engage the children affectively in order to facilitate cognitive engagement. As 
a result of this project, the plight of Teacher F and the school were also noted by 
the State Education Department. The realization that children with special needs 
have rights to learn was timely. As a result of this KTP project, Teacher F, who is, 
by training, a special education teacher, has been relieved from being a class 
teacher and reinstated to her qualified post which is to work with remedial children.  
Additionally, the cognitive impact in this project is the improvement of literacy and 
mathematical literacy among the students after given the intervention by the 
academia through the transfer of knowledge (see Fauziah et al., (2013) for detailed 
accounts of the transformed classroom and teacher).  
 
By watching the video and reflecting on the matter with the academia, the 
participants agreed that teaching and learning is not all about cognitive 
development.  At the heart of learning is affective support that made the children 
feel important, appreciated and clever and therefore would want to put in effort to 
engage cognitively.  The BTP participants also began to develop an awareness of 
their essential role in producing programmes that can reach most teachers, not just 
some teachers.  They have to rethink their practices of producing ideal programmes 
that are only useful for ideal classroom contexts.  Time has come for them to 
produce programmes that can be saviors/liberating for teachers in disadvantage 
schools who are looking for how to help the children in unruly and messy 
environments.  BTP has to transform its filming of classroom practices to document 
processes of teaching and learning from start to end, not just taking snippets of 
ideal practices. The BTP personnel also began to realize their role in engaging top 
management to rethink production. 
 
Reflecting on this matter, a participant voiced his opinion: 
 
“The way forward is to convince (educate) the top management that the video 
represents real classroom situation.  The way to convince them is to first 
show what the teacher and the class were like before the intervention, what 
took place in between and then to show the gradual transformation (post 
intervention) that has taken place in the way the teacher teaches and the 
class learn.”   
 
 
Analysis for production of sample lessons and learning tools  
 
As mentioned in the methodology section, two rounds of analysis of lesson 
videos were carried out to facilitate the EDUWEBTV productions of best practices.  
The first analysis on 20 videos taken from BTP resources revealed that in most of 
the lessons affective mediation exist in teachers’ facilitation of learning (see Table 
1).  At the same time, the graduate interns’ experience of analysing the videos 
revealed the practicality and feasibility of the guidelines and rubric as evaluation 





Prosiding KTP 56 (2014) 495-506 
 
Sekretariat Program Pemindahan Ilmu, Suite 125, Kompleks Eureka, Universiti Sains Malaysia, 11800 Minden, 
Pulau Pinang. Tel: +604 653 2746 Fax: +604 657 5444. E-mail: ktpsecretariat@gmail.com 











GLOBAL VALUES         
Building Trust 15 5 0 0 
Confidence 16 3 1 0 
Gaining Trust 13 6 1 0 
Use of Humour 6 5 5 4 
Caring 12 5 0 0 
Showing Warmth 13 7 0 0 
Encourage to Motivate other and oneself 14 6 0 0 
Value 16 4 0 0 
Ethics 18 2 0 0 
USE OF FEEDBACK/PRAISING         
Emotive Feedback 12 7 1 0 
Accepting Praise 9 10 1 0 
Emotional Peer Support 10 10 0 0 
Encourage creativity 3 15 2 0 
Element of fun 0 12 7 1 
 
 
The second round of analysis of sample lessons that were produced by the 
Literacy for Life project too revealed the existence of affective mediation in the 
teaching and learning.  Table 2 shows the distribution of affective mediation 
dimensions across the different lessons from different schools.   At the same time, 
the feasibility of the guidelines and rubric has been attested by the graduate interns 
who evaluated the videos.   
 
 
Table 2:  Analysis of sample video-recorded lessons for Affective Mediation dimensions 
(round 2) 
 
 SAMPLE VIDEO RECORDED LESSONS 

































































 Building trust       
 Confidence       
 Gaining trust       
 Use of humor       
 Caring       
 Showing warmth       
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 Encourage to motivate other 
& oneself 
      
 Value       
 Ethics       
USE OF FEEDBACK/PRAISING       
 Emotive feedback       
 Accepting praise       
 Emotional peer support       
 Encourage creativity       
 Element of fun       
 
 
It was found that all the lessons produced by BTP (analysis round 1) and 
Literacy for Life (analysis round 2) adhered to most of the guidelines and rubrics 
and coincidentally were deemed as lessons that exemplify best practices of literacy 
(Malay, English Language and Mathematics) lessons from rural, urban, affluent as 
well as disadvantaged contexts.  
 
In addition to the analysis of the lessons, the Literacy for Life project, on the 
side, has been able to guide a graduate intern to develop I-AM-ELDE which stands 
for Interactive Affective Mediation for English Literacy Development.  This is an 
interactive learning tool to assist struggling pupils to acquire English literacy. The 
key elements that were implemented in the development of this tool include 
automatic speech recognition (ASR), an intelligent conversational agent and text-to- 
speech (TTS) technology. These technologies enable the mediated tool to actually 
‘listen’ and ‘understand’ the children spoken responses and immediately give 
feedback in the form of praises, encouragements, and affective gestures like a 
smile.  Providing emotive feedback is part of affective mediation, which relates to 




Impact to the community 
 
The community (BTP) perceived that the rubrics and guidelines were helpful 
in assisting them to select programmes that emphasize on the affective way of 
teaching which place mediation as central in the teaching and learning. Through the 
use of guidelines and rubrics, the community was able to use not only when 
recording but also help teachers to prepare materials and lessons with the notion to 
stimulate and engage students’ learning in a fun and interesting way.  In other 
words, the BTP agreed that the guidelines and rubric can be applied in their 
selection and production work. 
 
Further, as discussed earlier, the community has begun to develop an 
awareness of the importance of having guidelines and rubrics to facilitate the 
development and productions of best practices for EDUWEBTV programmes.  At 
the same time, the community has realized the need to influence decisions in 
productions to include processes in teaching and learning, rather than just locating 
ideal and best practices alone.  Finally, the community also learned that in their 
pursuance of resources for best practices, the highlight should not only be on 
teaching and learning contributions to cognitive development, but also on how 
teaching and learning through affective mediation can make cognitive development 
more meaningful.   
 
The Producer of the educational TV program from BTP who too participated 
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in the sustainability workshop expressed his satisfaction with the training by saying: 
 
“The session was really good.  My gang had a fruitful time and they are going 
to have re-council session about our production.” 
 
The Producer’s statement that BTP staff will initiate a re-council session 
about their production is an indication that the sustainability training has been 
helpful in making them reconsider their practices in selecting materials for 
production purposes.  
 
In addition, the community gained contributions in terms of production of 
affective mediated lessons and interactive programme (I-AM-ELDE). The Producer 
of the educational TV programmes had the following to say about I-AM-ELDE: 
 
“I-AM-ELDE adalah satu produk yang efektif dalam membantu pelajar-
pelajar sekolah rendah terutamanya bagi pelajar yang mengalami masa 
literasi…. Sangat istimewa dalam merangsang dan memotivasikan pelajar-
pelajar.  Malah dapat menarik minat pelajar untuk belajar dengan kaedah 
yang lebih menyeronokkan.  
 
Saya mewakili warga BTP, menyokong penggunaan produk ini dan akan 
memperluaskan penggunaannya ke sekolah-sekolah rendah di seluruh 
Malaysia. … kerana [ia] memberi sumbangan yang besar … khususnya 
kepada para pelajar, guru-guru dan ibubapa.” 
 
Finally, the intern placement at the community site has contributed to the 
community in terms of transfer of technical skills.  The interns have in fact facilitated 
the setting up of flash website and the development of corporate video for the 
community.  
 
Impact to interns 
 
Throughout the interns’ practical placement at BTP, they claimed to have 
acquired various skills, which include soft skills (teamwork, interpersonal skills, 
problem solving, time management).  At the same time, they have also acquired 
beneficial technical skills such as video editing, and picture editing (Adobe aFter 
Effect CS5, Photoscape and Adobe Photoshop, IPicy, online editing).   
 
One of the graduate interns, who is currently enrolled in a Masters 
programme had participated in the development of I-AM-ELDE.  She also had 
participated in the presentation of I-AM-ELDE at the 25th international invention, 
innovation and technology exhibition, KLCC, KL (ITEX’14), together with the other 
graduate interns in this project. Her exhibition experience has provided her and her 
colleagues with various essential skills:  developed confidence as a result of 
interacting with visitors to exhibition booth, communication with corporate members, 
event management skills for managing exhibition at international level, and hard 
skills such as getting involved in the process of video editing using movie maker 
and Adobe Premier Master Collection CS6 and development of software system. 
The peak of this project is the winning of a Gold award at the ITEX’14 exhibition.  
Finally, another graduate intern, who has recently registered for a Masters 
programme, has learnt to develop video on multimedia as training resources, with 
the help of the guidelines and rubrics.   
 
Ripple effect on other communities 
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This Literacy for Life project has ripple impacts to other communities, 
especially so for teachers and learners in SK Mergong and SK Tawar.  In fact, the 
production of I-AM-ELDE has been perceived as timely and appropriate: 
 
“I-AM-ELDE dapat membantu peningkatan literasi terutamanya penguasaan 
Bahasa Inggeris dari pelbagai aspek… murid mula minat untuk mendalami 
Bahasa Inggeris ... produk ini membuatkan mereka seronok dan tidak takut 
pada subjek Bahasa Inggeris yang biasanya dianggap sukar …  (Teacher F) 
 
 
This is due to the teacher being exposed to the notion of affective mediation. 
The social impact from this project was the equity experience by school children, 
including those with learning difficulties (as reported in an earlier report, in Fauziah 
et al., 2013).  Finally another teacher, Teacher A from SK Tawar, expressed 
satisfaction with her involvement in the project:   
  
Alhamdulillah ... the shooting is done.  Thanks a lot.  What a great 




This KTP project has been successful in facilitating the generation of human 
capitals in the following forms:   
 BTP Producer of education programme has registered to do PHD at UUM in 
related field. 
 One (1) intern who has registered for Masters in IT  
 One (1) Masters by research student who is currently studying on the 
sustainability of the use of affective mediation based  guidelines and rubric 
at BTP to facilitate development and selection of EDUWEBTV programme  
 Two (2) completed Masters project paper  
 One (1) ongoing writing up stage for Masters dissertation (Teacher F) 
 Two (2) interns who have graduated with Bachelor degree in IT 
 Participation in ITEX’14 and winning GOLD and in fact, will be participating 





Literacy for Life is a project that aims to help the BTP as the community to 
create educational TV programmes through the effective, albeit emphasised as 
affect-ive, way in this project. In this project, affective mediation serves as the core 
and fundamental element that was embedded into the rubrics and guidelines.  The 
guidelines and rubrics were introduced to facilitate BTP to produce and select 
educational materials that are more interesting and would instil positive affect to the 
audiences (teachers and students). The rubrics and guidelines are perceived to be 
useful by BTP to ensure that the resources that they develop or choose can be 
used as the appropriate model for teachers and learners to use as exemplars of 
engaging lessons.   
 
Positive changes not only can be derived directly from BTP officers through 
their reflection as a result of the training especially with one (the last author) 
enrolling to pursue a postgraduate study but also from some of the teachers 
(Teacher F and Teacher A) who were involved as well as pupils’ performances 
which yielded a ripple effect of the project. As for the academia, developing a 
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technological tool as part of the project for a disadvantaged suburban school to 
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